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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and outcomes for disadvantaged pupils last academic year. 
School overview
	Detail
	Data

	Number of pupils in school 
	351

	Proportion (%) of pupil premium eligible pupils
	12%

	Academic year/years that our current pupil premium strategy plan covers 
	2025/2026 to 
2028/2029

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	July 2026

	Statement authorised by
	Ruth Lee

	Pupil premium lead
	Alex Dipple

	Governor / Trustee lead
	Alan Powell 


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£56,000


	Recovery premium funding allocation this academic year
	£0

	Pupil premium (and recovery premium) funding carried forward from previous years 
	£0

	Total budget for this academic year

	£56,000


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Orchid Vale Primary School, our Pupil Premium strategy is carefully designed to overcome the specific challenges faced by disadvantaged pupils, ensuring every child receives the highest quality education. We are committed to fostering a culture of high expectations and aspirations for all, driven by the belief that every child, regardless of background, deserves the opportunity to succeed and flourish.
Our vision is to empower all children to reach their full potential and develop skills for lifelong learning. We strive to create an environment where pupils feel safe—both physically and emotionally—are celebrated for their individuality, and are inspired to aim high. We are dedicated to providing enriching experiences that broaden pupils’ understanding of the world around them.
Our approach to Pupil Premium funding is built on three key pillars:
· High-quality teaching for all pupils
· Targeted academic support for disadvantaged pupils
· Wider strategies, including pastoral care to support emotional wellbeing and improve attendance
This strategy focuses on two core objectives. First, we aim to ensure pupils are emotionally ready to learn. Our whole-school Thrive approach, supported by a dedicated pastoral lead and external professionals, helps pupils access learning by building emotional resilience. Second, we strive for disadvantaged pupils to achieve outcomes in line with their peers and national expectations. This is supported through effective teaching strategies and ongoing professional development for staff.
Our Pupil Premium strategy is closely aligned with the school’s broader development plan. Improvements to curriculum and teaching practices benefit all pupils, including those eligible for Pupil Premium. While some funding is used exclusively for eligible pupils, other initiatives may support a wider group or the whole school community.
We believe that by investing in early intervention, particularly in the Early Years, we can close the attainment gap from the outset. A strong emphasis is placed on developing oracy, foundational English skills, and number sense. We provide opportunities for pre- and post-teaching, targeted interventions, and support in areas such as attendance, behaviour, and access to resources.
At Orchid Vale, we place great value on a broad and balanced curriculum. Every child should have access to a wide range of opportunities and experiences that enrich their learning and personal development.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Our disadvantaged children have low levels of communication and understanding of vocabulary leading to poor outcomes across all areas of the curriculum, particularly noted in writing outcomes and lack of PP pupils reaching GDS.

	2
	Outcomes for our disadvantaged children are lower than other children in part due to low aspirations and limited access to wider experiences. For example, too many disadvantaged children have poor early reading and phonics outcomes. Phonics data for PP pupils for the previous three years is:
· 2022-23 - 50% Y1; 25% Y2 retakes
· 2023-24 - 75% Y1; 100% Y2 retakes
· 2024-25 - 75% Y1

	3
	There is a much higher than average number of children with SEND among our disadvantaged children. 28% of PP pupils have SEND.

	4
	Attendance for disadvantaged children is much lower and persistent absence (less than 90% attendance) is much higher.

	5
	Some disadvantaged children are not emotionally or mentally prepared for school, due to circumstances stemming from home life such as food scarcity, personal presentation (uniform), attendance. 

	6
	Disadvantaged children have low levels of social capital. Children have a smaller sphere of knowledge due to limited life experiences to date such as outside of school trips and visits.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved oral language skills and vocabulary among disadvantaged pupils. 
	Assessments and observations indicate significantly improved oral language among disadvantaged pupils. This is evident when triangulated with other sources of evidence, including engagement in lessons, book scrutiny and ongoing formative assessment.

	Improved reading attainment among disadvantaged pupils. 
	KS2 reading outcomes in 2025/26 show that more than 80% of disadvantaged pupils met the expected standard.
Phonics 80% above NA for all pupils. 

	Ensure PP/SEND pupils are at EXS for at least two core subjects. 
	There is a much higher than average number of children with SEND among our disadvantaged children. 28% of PP pupils have SEND.
PP pupils identified with SEND needs are considered for assessment funding e.g. dyslexia screenings

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Sustained high attendance by 2025/26 demonstrated by:
· the overall unauthorised absence rate for all pupils being no more than 96%, and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced by 4%.

	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils. Pupils feel ready physically, mentally and emotionally ready to learn.
	Sustained high levels of wellbeing by 2028/29 demonstrated by:
· qualitative data from student voice, student and parent surveys and teacher observations and Pupil Perceptions Survey
· a significant increase in participation in enrichment activities, particularly among disadvantaged pupils    Comments made during pupil conferencing of PP children and through results of pupil perceptions survey.  PP children are achieving well and being supported accurately through the THRIVE approach.  

	To continue offering a wide range of cultural capital opportunities to all pupils with PP pupils having priority access 
	PP pupils take part in at least one club per term and have access to school residentials and music lessons.


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £6,370
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Develop the quality of teaching and learning to support the continued progress of learners, alongside developing a school curriculum which is accessible to all children and is ‘broad and ambitious,’. Staff who understand the pedagogical development of subjects will ensure high quality teaching and learning for all.  Including access to Wiltshire Learning Hub Resources.  
	The best available evidence indicates that great teaching is the most important lever schools have to improve children’s attainment. Ensuring every teacher is supported in delivering high-quality teaching is essential to achieving the best outcomes for all children, particularly the most disadvantaged among them.
	1,4,5,7

	Continued whole school CPD based on adaptive learning of the curriculum to include access to in house trust wide and national training with a focus on QFT.  (TEEP)
	High quality teaching improves pupil outcomes and effective professional development offers a crucial tool to develop teaching quality and subsequently enhance children’s outcomes in the classroom.  EEF 2021
	1

	Teachers and TAs to support and challenge PP children in class to develop their use of speaking and listening skills and development of vocabulary across the year, including the purchase of Verbo for EYFS. 
	The following approaches underpin the   philosophy here at Orchid Vale and are drawn directly from research findings: 
Language provides the foundation of thinking and learning and should be prioritised. High quality adult-child interactions are important and sometimes described as talking with children rather than just talking to children. Use a wide range of explicit and implicit approaches including planning the teaching of vocabulary, modelling and extending children’s language and thinking during interactions and activities such as shared reading. Collaborative activities that provide opportunities to learn/​hear language often also provide opportunities for wider learning through talk. Skills such as social awareness, relationship skills and problem solving are developed, as well as knowledge. (EEF 2021)
	1

	School to provide ‘Now Press Play’ immersive experiences for all children, including PP children.  

	Where technology is effectively used to improve teaching and learning activities, it is carefully integrated into lessons by teachers and teaching assistants trained in its use, and trained to support pupils to use it effectively.  EEF 2021
	1,5

	Use a balanced and engaging approach to developing reading, which integrates both decoding and comprehension skills. Use of the Little Wandle scheme and training for all staff.

	Both decoding (the ability to translate written words into the sounds of spoken language) and comprehension (the ability to understand the meaning of the language being read) skills are necessary for confident and competent reading, but neither is sufficient on its own.
It is also important to remember that progress in literacy requires motivation and engagement, which will help children to develop persistence and enjoyment in their reading.
Children will need a range of wider language and literacy experiences to develop their understanding of written texts in all their forms. This should include active engagement with different media and genres of texts and a wide range of content topics. (EEF 2021)

	1,4

	CPD for PP lead to work alongside a local network of other PP leads to share best practise. 

	Investing in staff development as a key strategy for improving outcomes for disadvantaged pupils. Funding the PP lead’s professional development ensures effective planning, delivery, and monitoring of our PP strategy, strengthening implementation and impact. “Necessary professional development, protected time and support for staff to deliver the approach successfully” EEF (2024).


	1,2,3,4,5,6


Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £40,230 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole staff training and implementation of the THRIVE approach which is a whole school trauma-informed approach to developing social and emotional learning.  Two adults to be trained as Licensed Practitioners and one SLT member to be trained. 
 

	Social and emotional learning (SEL) interventions seek to improve pupils’ decision-making skills, interaction with others and their self-management of emotions, rather than focusing directly on the academic or cognitive elements of learning.
SEL interventions might focus on the ways in which students work with (and alongside) their peers, teachers, family or community.
Three broad categories of SEL interventions can be identified:
School-level approaches to developing a positive school ethos, which also aim to support greater engagement in learning;
Universal programmes which generally take place in the classroom with the whole class; and
More specialised programmes which use elements of SEL and are targeted at students with particular social or emotional needs.

	2,3 

	Targeted support for key chn by SLT- focussing on maths using maths fundamentals/ MOT maths/CanDo maths Scheme and Doodle Maths program.

	SLT to demonstrate quality first teaching strategies to support all learners.
	1,4,7

	Plan and deliver clear strategy to secure 100% phonics for current Y 1-4 children
	Little Wandle draws on our own schools’ excellent practice, as well as our work with schools around the country. Little Wandle Letters and Sounds Revised also draws on the latest research into how children learn best; how to ensure learning stays in children’s long-term memory and how best to enable children to apply their learning to become highly competent readers.
	1,4,6,7

	Same day/in-class intervention for identified pupils including 1:1 and small group tuition. 
	There is evidence that Teaching Assistants are more likely to have a positive impact when delivering structured interventions than as general classroom support.
	1,4,6,7,8

	Draw and Talk therapeutic intervention for pupils to support mental health.   


	Social and emotional learning (SEL) interventions seek to improve pupils’ decision-making skills, interaction with others and their self-management of emotions, rather than focusing directly on the academic or cognitive elements of learning.  Social and emotional learning can have a positive impact of 4 months’ additional learning over the course of an academic year.  
	1,2,3

	Safeguarding/Pastoral Lead– will work with vulnerable/ SEND PP children to ensure they can access learning and support parents.


	There is evidence that Teaching Assistants are more likely to have a positive impact when delivering structured interventions than as general classroom support.
‘Social and emotional skills’ are essential for children’s development— they support effective learning and are linked to positive outcomes in later life. With the right support, children learn to articulate and manage their emotions, deal with conflict, solve problems, understand things from another person’s perspective, and communicate in appropriate ways. EEF

Children with Special Educational Needs and Disabilities (SEND) have the greatest need for excellent teaching and are entitled to provision that supports achievement at, and enjoyment of, school. It is right that these learners are at the forefront of our planning for the new academic year.
	1,2,3,4,6

	More Able PP Children given a wider range of access to opportunities and extra-curricular opportunities such as access to highly able writing workshops.  
	A clear focus on these additional opportunities to learn and develop will have a significant impact on outcomes for our more able disadvantaged children.
	8


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £9,400
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Safeguarding/Pastoral Lead/ THRIVE Practitioner – will work with vulnerable/ SEND PP children to ensure they can access learning and support parents.  
	There is evidence that Teaching Assistants are more likely to have a positive impact when delivering structured interventions than as general classroom support.
‘Social and emotional skills’ are essential for children’s development— they support effective learning and are linked to positive outcomes in later life. With the right support, children learn to articulate and manage their emotions, deal with conflict, solve problems, understand things from another person’s perspective, and communicate in appropriate ways. EEF
Children with Special Educational Needs and Disabilities (SEND) have the greatest need for excellent teaching and are entitled to provision that supports achievement at, and enjoyment of, school. It is right that these learners are at the forefront of our planning for the new academic year.

	1,2,3,4, 6

	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice, including regularly monitoring attendance.
This will involve training and for staff to develop and implement new procedures and appointing an attendance officer to improve attendance. 
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence. 
When children’s attendance is prioritised, they are able to access the full offer from school. Attendance for disadvantaged children is typically lower so all efforts to improve attendance will benefit this group.

	2

	School to support personal development by providing access to extra-curricular opportunities, breakfast and after school clubs, external events and activities and a contribution towards residential trips to be paid for excluding deposit.  
· Residentials
· Class trips
· Music lessons/instrument hire
· Whole family attendance at events eg fireworks
· Disco entry
	Children with poor levels of cultural capital are known to have lower outcomes. A wide range of rich experiences will support our disadvantaged children and all children to raise aspirations and extend their experience. EEF. 
A clear focus on these additional opportunities to learn and develop will have a significant impact on outcomes for our most disadvantaged children.
	2,5,8

	School to provide support with access to appropriate uniform to allow pupils to feel a sense of pride and belonging linked to attendance and behaviour. 

	The EEF recognise that the correct uniforms can improve attendance, behaviour, and belonging, which can indirectly improve educational outcomes.
	2,4,5

	School to provide specialist support for diagnosis of pupils needs to ensure barriers to learning are identified and acted upon e.g. dyslexia screening.
	The EEF’s Pupil Premium guide outlines a five-step cycle—first “Diagnose your pupils’ needs”—which supports using funding to identify barriers to learning. Dyslexia screening falls under this diagnostic phase. Early identification is essential to enable targeted academic support, a high-impact tier in EEF’s model. Research supports the use of reliable screening tools (e.g., measure sensitivity/specificity as used in school settings), suggesting such assessments are evidence-informed which can then lead to targeted interventions that help close the attainment gap.

	1,2,3,4



Total budgeted cost: £56,000
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
		% of pupils eligible for PP funding on track to reach the Expected Standard in RWM is in line or better than other pupils nationally by 2028-29
	End of KS2 data – PP (11 pupils)
2024-25  
	
	Reading
	Maths
	SPaG
	Writing

	WTS
	45.5%
	18.2%
	18.2%
	45.5%

	EXS 
	36.3%
	63.6%
	45.5%
	54.5%

	GDS
	18.2%
	18.2%
	36.4%
	0%


RWM combined: 0% 

	100% of the most able pupil premium eligible pupils to meet higher standard
	Two pupils achieved GDS in reading. 
Four pupils achieved GDS in SPaG.
Two pupils achieved GDS in maths.

	Attendance improves from 94.34% to be in line with other pupils nationally (96.6%) by 2025
	Whole School attendance: 95.7%
PP attendance: 91.6%





Externally provided programmes
	Programme
	Provider

	Little Wandle Letters and Sounds Revised
	Wandle Learning Trust

	Times Tables Rockstars
	TT Rockstars

	THRIVE
	THRIVE

	Doodle Maths
	Discovery Education


Further information (optional)
	Additional activity
Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium or recovery premium. That will include: 
· embedding more effective practice around feedback. EEF evidence demonstrates this has significant benefits for pupils, particularly disadvantaged pupils. 
· utilising a DfE grant to train a senior mental health lead. The training we have selected will focus on the training needs identified through the online tool: to develop our understanding of our pupils’ needs, give pupils a voice in how we address wellbeing, and support more effective collaboration with parents.
· offering a wide range of high-quality extracurricular activities to boost wellbeing, behaviour, attendance, and aspiration. Activities will focus on building life skills such as confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and supported to participate.
Planning, implementation, and evaluation
In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years had not had the degree of impact that we had expected. We also commissioned a pupil premium review to get an external perspective. 
We triangulated evidence from multiple sources of data including assessments, engagement in class book scrutiny, conversations with parents, students and teachers in order to identify the challenges faced by disadvantaged pupils. We also used the EEF’s families of schools database to view the performance of disadvantaged pupils in schools similar to ours and contacted schools with high-performing disadvantaged pupils to learn from their approach.
We looked at a number of reports, studies and research papers about effective use of pupil premium, the impact of disadvantage on education outcomes and how to address challenges to learning presented by socio-economic disadvantage. We also looked at studies about the impact of the pandemic on disadvantaged pupils. 
We used the EEF’s implementation guidance to help us develop our strategy, particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out which activities and approaches are likely to work in our school. We will continue to use it through the implementation of activities. 
We have put a robust evaluation framework in place for the duration of our three-year approach and will adjust our plan over time to secure better outcomes for pupils.



9
